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The problem
■ When students come into my writing class, they come with a lot of baggage and lived 

challenges: 

– really deeply embedded ideas of whether or not they are good writers or have ever been 
good at writing—that were established and fortified by past experiences and past 
teachers.

– questions about how useful/applicable writing will be in their lives

– concerns about whether their thoughts will come through clearly since English is not 
their first language

– obsession with grammar and usage, not so much about critical thinking 

– fear of word counts

– long hours at work, difficulties with home responsibilities, time management and 
exhaustion

– LOTS of anxiety all around 

■ They see writing as something that is either good or bad from its origin. I want them to 
consider writing as a process of swimming in inarticulate thoughts, slowly getting rid of what 
doesn’t work and being left with what was best. Clumsiness and mistakes are part of what 
make the process of writing. They need to see the importance of completion, engagement 
and struggle.



The goal
■ Boost their belief in the possibility of their own success, their motivation and their 

engagement level well before the end-of-semester panic sets in. 

– give students the opportunity to make realizations about their capabilities and the 

possibilities of great success in time to work on development of skills around midterms.

■ THEREFORE, my strategy is to try to move the “Aha!” moment to earlier in the semester so 

that they will have more time to engage fully in their writing process and experience growth—

gain confidence and practice executing their new skills. 

■ I define the “Aha!” moment as when a student sees that writing is hard for everyone, whether 

you are a student who has never written more than a page or a professional author—but it is 

possible for anyone.

– The process of crafting words into fully fledged ideas in an essay will be a stop and go, 

jolting, messy, slow at times, inspired at others, interrupted, stop and go, uncertain 

process for everyone. 

– The draft of any writing piece should suck in some ways. Expect it, embrace it and 

participate in the process. 



Strategy to enhance student success 

■ Provide an opportunity for substantive feedback earlier on in the semester.

– The draft of the first major paper will be due the second class meeting. 

– I sent each student a link to an audio recording with encouraging feedback. 

■ began with enthusiasm and positive feedback, which is slathered in release from judgement 

– Individual feedback, affirmation and connection early on is more valuable than extended instruction 

time. Grade for the assignment is first given after students have had the opportunity to listen to my 

feedback and incorporate it. 

■ affirms the value of revision and shows in practice the writing process I teach

– Feedback via audio recording feedback, as opposed to written in paragraphs (overwhelming for 

students) or margins (scattered and lacking cohesion), forces me to provide feedback that is focused 

on critical thought processes and comprehensive. 

■ no misunderstanding of my tone or attitude

■ lends itself to a narrative style—fluid connection of ideas as opposed to disparate notes in the 

margins

■ forces me to focus on critical thinking and ideas, not grammar errors.







Strategy to enhance student success

■ Give them lots of examples of other student writing while in the midst of their own writing 
process.

– For every major assignment, the class will participate in guided peer review and in class 
discussion of individual thesis statements/outlines (using actual student work, not polished 
examples)

– Show students other student work that assures them they are not the only ones who don’t 
always “get” it. This process will both give assurance and provide inspiration for reaching a 
higher standard as they see both students who are struggling and further along.

– Methods

■ Collect all student drafts and create a document of all the submitted thesis statements for 
class discussion (without identifying information).

■ Use online group brainstorm tools like Padlet, Google docs,  Popplet, etc. to give students 
the ability to see a snapshot of everyone’s process and discuss/share. It’s efficient for group 
discussion and eliminates the need to speak in hypothetical examples. It also give the 
instructor the opportunity to quickly see if there has been a common misunderstanding or if 
something needs to be explained better. 

■ Do detailed/guided peer review feedback process













Initial plan for assessing success

■ Qualitative assessment: Students will write their diagnostic essay (that is on the first day of class) 

that asks them to reflect on their strengths, struggles and goals as writers. The same self-reflection, 

and opportunity to practice metacognition, will be given at the end of the semester. Their perception 

and evaluation of their own growth and development will serve as an opportunity for qualitative 

assessment.

■ Quantitative assessment: Both the final grades and drop rates can be used to quantitatively assess 

student success. I will be using my Spring ENGL 101A course that also met on Saturday mornings (and 

has similar student demographics and class size) as the point of comparison to my Fall ENGL 101A 

class.



So, what happened?

■ Student feedback to audio feedback was overwhelmingly positive. Some students have listened to their 
recording between 4-7 times. Most have listened 2-3.

■ MOST importantly, many more students completed extensive revisions on their drafts throughout the 
semester. Many more students actively engaged in the revision process (visiting the writing center, using 
the online tutor/writing services, asking each other questions and asking questions of me). I think this is 
because they knew that their efforts will be rewarded (not for doing it, but for the changes it brought on in 
their writing).

■ Several students made a marked turnaround from a lackluster first submission of the first essay to fully 
participating in the writing process. I believe it is at least in part to introducing them to the procedures 
and attitudes of revision early in the semester.

■ In the meantime, I believe that my strategy set a tone that encouraged them to fail and revise/improve. 
This communicated to them that I believed their first work doesn’t tell me about what their next work has 
the potential to become.

■ Engagement with resources proved to be more important than I realized at the onset. Students with 
agency in their learning regularly visited the writing center, asked me questions or submitted their work 
for feedback on Smarthinking Online and showed continual engagement with their writing and thinking 
processes. 

■ The grades for the revisions were MUCH better than in other semesters.



Student responses to audio feedback
Accessibility:

■ I can be able to listen to it again and again. 

■ I really like it Clyp because I can listen to it many times while I look at my paper.

■ I think this process is good for me because I can hear it again and again compared to other writing.

No pressure, conversational tone:

■ I found the audio link very helpful because points were clearly explained and it felt like I was having a conversation. 

■ I think a great way to help students to improve their writings because we can calmly listen to the audio and that process makes us feel like we 
are having a classroom conversation.

Ease of use and quality of feedback:

■ I think it's an easier way and clearer way to get feedback instead of writing comments on the essay.

■ Clyp was very easy to use and the audio was understandable.

■ It was my first time getting feedback through an audio link, but in a good way compared to the comments I would usually get on a rough draft.

■ It was simple easy and accessible. I actually enjoy it.

■ I think the audio link was very much better than what I'm used to in English class. It was very simple and easy to access. You got right to the 
point of everything and it was easy.

■ The feedback was very detailed and it helped a lot with the question I had about my essay. Even though it wasn't physically hearing your voice 
made things so much more clear of what I had to do.

■ Personally, the feedback you sent me through audio clyp was really helpful because you explained in a very clear and detailed way all the points 
that I have to improve in my writing.
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